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Abstract

Throughout the duration of this research, the author worked as a full time practitioner within
the England & Wales Cricket Board’s Performance Lifestyle Programme. This role acted as
the catalyst for the research. Despite a growing awareness that sports performance is affected
by many personal, lifestyle, and environmental factors (Douglas & Carless, 2005; Gilbourne
& Richardson, 2006) it appears little research exists to outline exactly what lifestyle needs
athletes have, or in fact how to go about supporting them. Study 1 utilised in-depth, semi
structured and flexible interviews (Scanlan et al., 1989b; Patton, 1990; Dale, 1996; Biddle et
al., 2001) to explore the lifestyle based experiences of professional cricketers (n = 17) across
professional county cricket clubs (n = 4) in England. Following a traditional approach to
content analysis (Biddle et al., 2001) emerging themes offer a more complete understanding of
the content, nature and reality of players’ non-performance and lifestyle based experiences.
Seven general dimensions emerged. These include ‘Perceptions of a young player’s lifestyle’,
which describes the issues, transitions and experiences of young and emerging professional
cricketers. ‘Reflections on professional cricket experiences’, portrays some of the peripheral
matters players might come to negotiate within an increasingly intense and consuming
professional sport environment. It also exposes some of the more unknown and elusive
lifestyle elements of some professionals in cricket. ‘Personal relationships and performance’,
provides intimate detail in relation to players’ private lives. This general dimension includes
players’ experiences of coping with their home lives and personal relationships alongside the
unremitting demands of the professional game. ‘Communication’, elaborates on professional
cricketers wide-ranging experiences in communication. Results portrayed players’ personal
difficulties and uncertainties surrounding communication, and depict some of the
uncommunicative environments that influence whether players share any of their lifestyle
experiences. ‘Lifestyle, well-being, welfare & performance’, embraces broader perspectives
on the potentially symbiotic relationships between a player’s lifestyle and performance. It also
offers guidance in supporting a player’s lifestyle, well-being and welfare from the players’
perspectives. ‘Emotions, cognitions & performance’ elaborates on the seemingly turbulent
emotional and cognitive reality of life as a professional cricketer. Finally, ‘Life after

professional sport’ explores players’ perceptions about their future and their insecurities about
life after professional sport.

Study 2 utilised focus groups (n = 2) (Basch, 1987; Lederman, 1990; Murphy et al., 1992;
Kitzinger, 1994; Bloor et al., 2001) to engage coaches (n = 5) at Rinshire CCC and coaches (n
= 3) at Woodshire CCC in debate regarding their perspectives on data from Study 1 and any
ideas on improving lifestyle support. A process of interpretational analysis that stayed close to
the data (Lederman, 1990; Bertrand, Brown & Ward, 1992; Janesick, 1994) provided thick
description of dialogue and interactions that offer a real sense of live interpersonal coach
relations and the extent and nature of lifestyle support that might be available to players within
the 1diosyncrasies and nuances of each club. More specifically, dialogues portrayed how some
coaches’ supported and understood players’ lifestyle based experiences, and acknowledged
lifestyle based issues and their potential influence on player performance. In contrast,
dialogues also portrayed how some coaches seemed to dismiss and deny players’ lifestyle
experiences and their potential influence on performance. It appeared these coaches believed
player’s lifestyle experiences could be used as excuses for poor performance. Findings also
explored the supportive or unsupportive role that coaches may or may not play in ameliorating
players’ issues. All coaches acknowledged their own ultimate and occupational accountability



to outcomes and performance. It appeared that a number of personal and situational variables
might combine to influence coaches’ relationships with players. Findings therefore
emphasised the value of the lifestyle practitioner support role for players. The intricacies of
these roles appeared to involve engaging in extensive reconnaissance to firstly understand
coaches’ perspectives and contextual realities, before providing any lifestyle oriented support.
Issues of confidentiality during engagement appeared important to safeguard the future
training and reputation of any practitioner or programme seeking to offer lifestyle support
within the intensely competitive and results driven contexts of professional sport.

Study 3 embraced principals and processes associated with prolonged and embedded
ethnographic engagement and creative writing (Tedlock, 2000; Foley, 2002; Tierney 2002;
Krane & Baird 2005). This methodology recognised the need for this research to further
explore and understand the reality of cricketers’ non-performance and lifestyle based
experiences in applied contexts, as they happened. The researcher immersed himself within
the cricket environment following (second XI) teams involved in Study 2 throughout an entire
7 month competitive season. The resulting ethnographic data offered an extensive narrative
that was reduced and reconstructed into an ethnographic timeline of the season. This timeline
houses reflections and observations about players’ experiences and about the contexts in
which they reside. Initial ethnographic reflections centred on the idiosyncratic and unique
contextual realities of professional cricket. Some of these contexts were found to be
particularly masculine, unaccommodating, unwelcoming, unforgiving, intense, competitive,
and abrasive and results / outcome oriented. It appeared that the demanding contextual
realities of the sport and prolonged nature of the game often influenced the experiences of
players. Players’ experiences did not seem to occur within a vacuum or devoid of coaches’
influences. The timeline also offers examples of shared dialogue from interpersonal exchanges
with junior and senior professionals at both clubs. This dialogue highlighted the endlessly
complex and intimate nature of players’ experiences and offers a sense of the depths and
breadths of their 1ssues. It became clear that players experience a range of personal and
professional issues that are often emotional, private, diverse and laden with history.
Essentially, players’ issues and difficulties seemed to relate to the combination of their
experiences on the field, alongside their experiences within the life they were living off it. The
timeline also retains the author’s personal reflections as a practitioner-cum-researcher
throughout the ethnographic engagement and offers implications and recommendations for
future research, practitioner support roles and support structures. The author reflected on the
process and dynamics of interactions with players’ to draw out implications for future training
and practice. Implications emphasised the value of and need for general counselling skills and
specific elements of person centred counselling (Rogers, 1957; 1980). It appeared that lifestyle
oriented support appeared in no way redundant or peripheral in terms of performance, and
ultimately, mattered. Findings also highlighted the importance of adopting a more self-aware
perspective as practitioner in building and maintaining supportive relationships with players.
Reflections also highlighted the potential value of researcher and / or practitioner supervision,
time and space for reflection, and balanced involvement. The author invites those in strategic
positions (e.g., the ECB) to debate and reflect on implications regarding the future structure of
lifestyle oriented and non-performance based support in place for players.

Key Words: Lifestyle, professional cricket, qualitative research, practitioner support roles
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CHAPTER ONE



1.1 - Introduction & Literature Review

“...As they ran into bowl at me, I kept thinking about my private life, Nicky and the
children, and how long I could cope. Sometimes 1'd put a straight bat on one and

think, ‘How the hell did I do that’, I wasn’t thinking about footmarks or how much

the ball was turning, I was thinking, ‘my life’s a mess’...”

(Graham Thorpe. Rising from the ashes, 20035. p29)

“...Switching off consciously thinking about cricket is a survival strategy — it stops
you going mad. But beneath the surface, the game is always there in your
subconscious, this vast mass of unfinished business: politics unresolved,
conversations unfinished, errors regretted, praise withheld... it’s the quiet spells that
are the problem, the quiet spells with no battle to paper over the cracks and focus
the mind. If I have one piece of advice to someone starting out, it would be ‘go quiet

in the quiet spells’ because I never did...”

(Edd Smith, On and off the field, 2005. pxi)

“... What people sometimes don’t appreciate is that sportsmen have personal

problems, like anyone else... sportsmen are not machines... "

(Nasser Hussain. Playing with fire, 2004. p264)
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There is a growing awareness that sports performance, particularly at the elite level, 1s
affected by many personal, lifestyle, and environmental factors (Douglas & Carless,
2005). Many of the issues faced by athletes relate not to specific performance challenges,
but rather to general difficulties within their life (Nesti, 2006), yet little research has
examined the lives of high performance athletes as a whole (Amirault & Orlick, 1989) or
explored how, lifestyle and environmental factors impact on athletes performances
(Douglas & Carless, 2005). Researchers and practitioners vary in their description of life
issues affecting athletes, including personal reasons unrelated to ‘sport work® (Nett, 1990),
off-field personal factors (Dorfman, 1990), off-ice activities (Botterill, 1990), personal
issues that interfere with performance (Ravizza, 1990), off-court stress (Lochr, 1990),
athletes crise’s (Stambulova, 2000), critical life events (Danish, Petitpas & Hale, 1993),
non-athletic transitions that may affect the development of an athlete’s sport career
(Wylleman, Alfermann & Lavallee, 2004), non-sport performance items that affect
performance (Orlick, 1989), issues of a more general nature related to athlete well-being
(Poczwardowski, Sherman & Ravizza 2004), and issues that reside outside performance

based topics, which are lifestyle in focus or personal in orientation (Gilbourne and
Richardson, 2006).

Many athletes experience a range of ups and downs in their lives and they are expected to
perform, regardless. However, personal achievement and success in sport is often
ephemeral in nature, and success is sometimes thought only to be encountered through and
alongside moments of discomfort, pain and even suffering (Nesti, 2006). Sport is indeed a
hectic business, and athletes can be absorbed into an unrealistic lifestyle (Cockerill &
Tribe, 2002). For example, athletes are often valued by others because of their athletic
talent (Balague, 1999), experience difficulties through insecurities and a lack of control
(Cockerill & Tribe, 2002) and at certain times and during certain years, training and
competing may take up most of their life and lead to feeling inadequate or overwhelmed
by too many demands (Balague, 1999). It seems reasonable to assume therefore that many
fail to adapt adequately to such a rigorous and demanding lifestyle (Cockerill & Tribe,

2002). However, few practitioners and minimal literature is overtly aligned with notions of

lifestyle oriented support.
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Existing provision of lifestyle oriented support appears diverse, and includes programmes,
for example Athlete Lifestyle Programmes in Olympic and Professional sports around the

world (Anderson & Morris, 2000). Lifestyle support also involves the deployment of
practitioners, including sport psychologists who allude to lifestyle oriented issues in their
work (Orlick, 1989; Neff, 1990; Botterill, 1990; Leohr, 1990; Dorfman, 1990; Anderson et
al., 2004; Gilbourne & Richardson, 2006), or practitioners (not necessarily sport
psychologists) associated with the welfare of the athlete, for example, Heads of Education
& Welfare in English Football Academies (Richardson, Gilbourne & Littlewood, 2004).
Each of these practitioners might also make up one part of a multidisciplinary sport
science support team (Ried, Stewart & Thorne, 2004). The management of these systems
also vary, and might stem from one source or a combination of sources, including the
National Governing Body (NGB). For example, the England & Wales Cricket Board’s
Performance Lifestyle Programme, or from Olympic Organisations, for example the
Canadian Olympic Athlete Career Centre, or independent Professional Sport Teams, or
Player Unions, for example the Professional Rugby Players Associations Player

Development Programme.

Cockerill & Tribe, (2002) suggested that it was incumbent upon those who sought to
promote excellence, to ensure that a system of support is in place to cater for life related
issues that are specific to the elite athlete. The literature review that follows portrays how
the provision of lifestyle related support continues to evolve, particularly with an emphasis
on career and education for life after sport, but also with more recent and eclectic lifestyle
oriented support elements. In terms of the latter and in seeking to help athletes cope with
life at the elite level, it is thought that the first place to start looking for implications is
from the athletes themselves, and how by observing athletes play and hearing them talk,
essential information about their typical life-style can become available (Danish, Petitpas
& Hale, 1992; 1993; Gould, Jackson & Finch, 1993). Indeed, the lifestyle experiences of
athletes generally and professional cricketers specifically, both inside and outside sport are
predominantly undiscovered details within literature. This assertion is perhaps supported
by the lack of research documenting athletes’ accounts of their own: contextual

experiences in both sport and life in general. Indeed athletes’ contextual voices as they live
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and perform on a daily, weekly and yearly basis are relatively, unheard. Whilst the
literature acknowledges the likelihood of need for lifestyle oriented support (Orlick, 1989;
Danish, Petitpas & Hale, 1992; 1993; Cockerill & Tribe, 2002; Wylleman, Alfermann &
Lavallee, 2004; Poczwardowski, Sherman & Ravizza 2004; Douglas & Carless, 20035;
Gilbourne & Richardson, 2006), it appears little research exists to outline exactly what
needs athletes and cricketers have when living their lifestyle, or in fact how to go about
supporting them. It is hoped that in sketching out details of existing support systems,
structures and practices, particularly in relation to lifestyle support in cricket, one can then
critically explore and inform existing and future provision. Furthermore, this research
seeks to articulate the extent, importance and role practitioners play, in addition to the skill
base they require, in supporting the lifestyles of cricketers within any support structure. By
focusing on one sport, it also explores the lives of professional players, the cultural
nuances (e.g., of the sport), and the contextual (e.g., players and coaches voices) and
environmental realities (e.g., day to day experiences) in which support 1s offered. It

concludes with thoughts on where lifestyle support might head in the future.

Exploring the lifestyle based experiences of professional cricketers also presents a
methodological challenge. Given the potentially complex and personal nature of trying to
explore the lifestyle experiences of professional cricketers, qualitative methodologies were
thought most appropriate to meet such a sensitive challenge. In this regard, researchers
have argued that qualitative inquiry is gaining credibility (Dale, 1996). Having criticized
methods of orthodox science for their inability to understand human behavior many
authors have championed a variety of qualitative methodologies (Martens, 1987; Dewar &
Hom, 1992; Dale, 1996; Tedlock, 2000; Bloor et al., 2001; Foley, 2002; Tierney 2002).
Martens (1987) suggested research must challenge and stretch epistemological and
methodological boundaries, and employ methods that integrate the practitioner and
researcher within applied settings. More recently, Krane and Baird (2005) also endorsed
greater flexibility and more latitude in research designs that encourage creativity in finding
the best strategies to answer a myriad of questions. In employing qualitative
methodologies, researchers use words as data (Jackson, 1995), immerse themselves in the

groups or participants being studied, stress notions of longitudinal involvement,
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collaboration and trust (Biddle et al., 2001) and are thought most appropriate when there is
an interest in understanding subjective experience, where the individual matters, where
depth and richness of data is a prioriiy (Patton, 1980) and understanding the total picture
counts (Jackson, 1995). There appears to remain a need to better understand the
behaviours and experiences of people in sport (Gould et al., 1993; Jackson, 1996), a need
to truly hear the voices of athletes and coaches (Krane and Baird, 2005) in the contexts
and cultures in which they reside (Tedlock, 2000; Krane and Baird 2005; Brown, Gould &
Foster, 2005) and for qualitative researchers to broaden narrative strategies used to achieve

more protean and engaged portrayals of the lives we observe and live (Tierney, 2002).

The literature review that follows firstly clarifies for the reader the structure of cricket in
England & Wales in which professionél cricketers live and perform. The review then
explains how the researcher acted as a practitioner throughout the research project, before
clarifying the overall aim of the research. The literature review then explores the evolution
of Athlete Lifestyle Programmes and the ECB Performance Lifestyle Programme within
cricket. The review then moves onto transitional research and its association with athlete
lifestyle research, before sympathizing and aligning itself with literature associated with
practitioners and research in sport psychology and (very briefly) reviews coaching
practitioners roles in supporting athlete lifestyles. Chapter one concludes with a summary
of the literature that contributed to the emergence of specific research aims, before

mapping out the complete research journey and clarifying the structure of the research.
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1.2 - Understanding the Structure of Cricket in England & Wales

This research relates to lifestyle experiences and accompanying notions of support of
professional county cricketers. Therefore a brief overview and diagrammatic
representation of the structure of cricket in England & Wales is provided in an effort to

clarify from the outset at what levels cricketers lifestyles and performances occur (see

Figure 1.1).

The structural nature of English cricket competitions means some players compete iIn
various ‘Player Pathways’ as depicted in Figure 1.1. Professional Cricketers essentially
compete in the ‘County Programme’ in which there are 18 ‘First Class Counties’.
However, cricketers (men) may also be playing (or have played) in tiers above ‘First Class
Counties’, including International Cricket for ‘England’, ‘England Development Squads’,
and the ‘National Academy’. Similarly, younger cricketers (boys) might also play for
teams in tiers below ‘First Class Counties’ including ‘England Age Groups’, ‘County
Academies’, ‘Premier League Cricket’ (played by boys and men) or ‘England U19’s’ (but
excluding ‘Minor County Cricket’, and ‘UCCEs’). Figure 1.1 also suggests that players

aged from 18 to 35 predominantly occupy such teams which give an early indication of the

age range of players in this research.

Figure 1.1 also illustrates how ‘Age Group Cricket’, made up of ‘Districts, Countys, and
Regions’, alongside ‘Schools’ and ‘Club’ teams, mean cricketers can start from 11 years
old and if successful, make their way through the ‘Player Pathways’ and potentially
continue playing and living the lifestyle of a professional cricketer for another 25 years
and more. Indeed, professional cricket is somewhat unique from some other professional

sports in that professionals can continue playing well into their late 30’s.
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1.3 - The Researcher as Practitioner

It appears pertinent at this juncture to identify to the reader that throughout the duration of
this research, the author worked as a full time member of staff within the ECB (England &
Wales Cricket Board) Performance Lifestyle (PL) Programme as an athlete adviser. While
details of the PL Programme and role of an athlete adviser are outlined later, it is hoped
that by clarifying this position in advance, the reader can travel through this thesis with
knowledge of the author’s additional operational role during this time. Indeed, the
operational role as an adviser acted as a catalyst for this research. As a 23 year old
graduate of a sport psychology masters programme the author began working as an athlete
adviser in 2003. From 2004, the author began to critically reflect more on his practice,
approached his employer for sponsorship, enrolled onto a PhD, and was initially
encouraged to write autobiographically. The following extracts in italics are taken from an
autobiographical narrative written in early 2005 (reflecting on two years of practice). The
full version is available in the data authenticity file. The authors’ reflections on practice
hope to assist the reader in understanding the underlying rationale for this research. In
addition the reflections aim to offer the reader a glimpse of the authors’ initial perceptions

and concerns which provide the perspective from which the researcher began the present

research process.

... it's through my growing relationships with players within cricket that I hear and see issues. These
issues are diverse, they obviously vary from player to player and from one club to another, but mostly
include off field concerns. It’s these off field concerns and issues that seem to fall within the realm of
lifestyle support and it’s here that I feel our PL programme, myself as a practitioner, and the clubs
themselves might improve the support offered... when I started, most saw me as a NGB (National
Governing Body) ‘spy’ and outsider, but I like to think that the reputation I'm building is going some

way to correct such thoughts ...

... when plans are put in place to improve the lifestyles of academy players they are often in the form
of a winter (not summer) workshop programme. In addition, one to one support is offered to players
should they need it...the workshops have various strengths and are generally very well received and I
personally enjoy the interaction and opportunity to help players learn...However, over the past 2
years within the role, and certainly throughout my own (ongoing) education, I have been dissatisfied,

and although 1’'m rigorous in what I do, I'm not convinced that what I am (and we as advisers are)
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doing is meeting the current and future lifestyle needs of all players... I am not convinced that
workshops are always effective and feel nervous for example about our programmes model of me

flying in every Thursday night after training for 2 hours and then flying out again until next week;
like some kind of lifestyle superhero.

Nevertheless, although taking a very cynical view, the lifestyle criteria box is always ticked so the
county, the NGB and I should all be happy. In defense of academy directors and the NGB they do
recognize this model has its flaws and directors do support my efforts to integrate workshop
messages and empower players within their everyday practice, but frustratingly I have little time or

opportunity to manage, influence, monitor or evolve such efforts, that is until now ...

... I believe these workshops are only the start and should act as the catalyst to see how we permeate
the issues we discuss within the everyday culture of a club and everyday lifestyle of a player...
sometimes the content doesn’t seem right, I watch reactions of players... I can be up there wearing
my ECB / England tracksuit, kitted out, having all the facilities I need at my fingertips to facilitate an

interactive session, but still notice Swiresy (an emerging academy player) has other things on his

mind...

...all the time there’s my own critical viewpoint, this conscientious voice that’s questioning what I do.
Is what we are doing relevant to every player in the room?... When chewing over these workshops
and the provision of one to one support on long drives home in my superhero car with the radio
switched off, I decide that using my operational role means I can position myself within the playing

environment as ofien as I like, so an opportunity presents itself...

... as I try to conclude what Lifestyle support is with a cricketer I struggle to articulate what it means.
I have opinions which I hope are now becoming clearer, as do the governing body, county clubs,
coaches, support staff and parents, but few are documented? What does lifestyle support involve as a
player first walks through the doors until the day they leave (and beyond) whether that be 1 or 20
years later? I have experience and snapshots into off field player issues that seem to have a degree of
consistency...but issues vary greatly and I believe that the PL programme, county cricket clubs, the

game of cricket and I have much to do to improve lifestyle provision for cricketers...

...l don’t see myself as a cricket man as the saying goes in the sport, I haven’t had that implicit
experience, and instead I see myself to be a person and practitioner intrigued and passionate about
the development and support of people. On this notion of helping, I was asked once by a peer
practicing his career development skills, which of the two cards in front of me 1'd choose over the

other. The cards had “sport” & “helping others” on them, I chose the latter.
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....slowly as my role has been cemented, and my face become more recognised, I have started to hear
more lifestyle oriented issues, as players have been willing to open up. The content of our shared
dialogue fascinates me, and I hope would fascinate others concerned with the well being and
performance of their players. It fascinates me that a player can be going through so much in their life
/ lifestyle off the field and little seems to be done about it ... o

In light of the literature and personal reflections above, it appears an appropriate juncture
to clarify the need for further understanding and the overall aim of this research. The
overall aim of this research s to explore the lifestyle oriented and non-performance based
experiences of professional English county cricketers. In doing so it will offer a critique of
existing support structures (e.g., the ECB’s PL programme), comment on practitioner
support roles, and present thoughts on where lifestyle support might head in the future.

The following section aims to critically review literature related to the overall aim of this

research.
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1.4 - The Evolution of Athlete Lifestyle Programmes from Career Transition

Research

This section outlines research that has led to the development and growth of Athlete
Lifestyle Programmes (ALP) around the world. This section critically reflects on the
application of ALP in sport, before briefly exploring the UK’s Athlete Lifestyle
Programme. The ECB’s Athlete Lifestyle Programme and more specifically, existing

lifestyle oriented support within cricket is then outlined in more detail.

With countries developing systems to identify talent early and nurture that talent through

local, regional and national training programmes, elite athletes can spend anything from

10 to 25 or more years maintaining an intense focus on their career in sport to suddenly
realise they are no longer involved at the elite level (Anderson & Morris, 2000). While the
career transition process does not appear to be problematic to all retiring athletes
(Coakley, 1983; Greendorfer & Blinde, 1985) researchers have reported athletes
experiencing uncertainty and difficulty during their career transitions out of sport
(Whethner & Orlick, 1986; Allison & Meyer, 1988; Baille & Danish, 1992). Early studies
expressed concern for those athletes who experienced traumatic effects, including alcohol
and substance abuse, acute depression, eating disorders, identity confusion, decreased self
confidence and even attempted suicide (Mihovilovic, 1968; Ogilvie, 1987; Sinclair &
Orlick, 1993). In addition to the studies above, Blann and Zaichkowsky (as cited in
Anderson & Morris, 2000) also reported that performances of athletes during their career

could be affected by concerns about what they do when they retire. Blann &

Zaichkowsky’s (as cited in Gordon, 1995) later study with American professional Hockey
and major league Baseball players highlighted helpful career planning initiatives (e.g.,
individual counselling and career action plans). Wylleman and colleagues (1993) study
with ex-Belgium Olympic athletes stressed how a lack of pre-retirement planning had the
most influence on the way career termination and the following phase of post sport career
adaptation was experienced by athletes. Gordon (1995) suggested all these studies

contributed to and highlighted the perceived need of athletes for post-sport career planning

programmes and support, and therefore go some way to explain why Sport Psychologists
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began to develop interventions and generic schemes and programmes to better prepare

athletes for ‘life after sport’.

Before reviewing the development of more generic schemes and programmes of support in
detail, a number of traditional therapeutic approaches and interventions have been
proposed (somewhat alongside programmes as opposed to within programmes) to
facilitate post retirement adjustment among elite athletes. Such approaches include
cognitive restructuring, stress management and emotional expression (Ogilvie & Taylor,
1993; Taylor & Ogilvie, 1994; Gordon, 1995). Other intervention strategies within the
literature include projective techniques, a psycho-analytic approach, an information
processing approach, mentoring, an existential approach and account making (Grove et al.,
1998; Lavallee, et al., 2000; Wylleman, Alfermann & Lavallee, 2004). However,
alongside these interventions and strategies has been the development of programmes. The
rationale and justification of such programmes was that there introduction to athletes early
could protect them from anxiety about futures that focused performers often experience,
while preparing them for a smoother, less traumatic transition out of elite sport when that
time came (Anderson & Morris, 2000). Indeed, Whethner & Orlick (1986) specifically
suggested that individuals with an alternative pursuit in which to commit and invest

energy made smoother transitions out of the athlete role than those without such an

alternative pursuit.

Anderson & Morris (2000) give the specific and early example of Danish et al. (1992),
who were involved in the development of the Career Assistance Program for Athletes
(CAPA). The CAPA program was based on extensive interviews with Olympic athletes in
the United States. However the authors also explain that this programme was ‘surprisingly
terminated’ before it had time to demonstrate its value, and although expanded on in more
detail later, Danish and his colleagues difficult experiences in establishing the CAPA
programme, in many ways allude to and mirror the early and difficult developmental
trends of such programmes across the globe (Given their extensive contribution to this

area, Danish and Petitpas’s research and work is also discussed in greater detail later, in
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line with their LDI, human development and psycho educational-developmental

perspective).

To summarise the above and aid the reader’s passage through the coming sections, the
author would like to briefly clarify what appear to be differing descriptions within the
literature reviewed so far, and within the literature that follows. While all authors allude to
the same need for support for athletes from career transition research (Mihovilovic, 1968;
Coakley, 1983; Greendorfer & Blinde, 1985; Whethner & Orlick, 1986; Ogilvie, 1987;
Allison & Meyer, 1988; Baille & Danish, 1992; Sinclair & Orlick, 1993; Anderson &
Morris, 2000), their differing descriptions of that support include Athlete Lifestyle
Programmes (Anderson & Morris, 2000), post sport-career planning programmes (Gorden,
1995), sport career transition programmes and interventions (Petitpas & Champagne,
2000), Athlete Career & Education Programmes (ACE) and Life Skill Programmes
(Anderson & Morris, 2000). When not referring to others descriptions, the author will use

Athlete Lifestyle Programmes in an effort to unite and clarify the many descriptions

above.

To date a diverse number of Athlete Lifestyle Programmes have evolved all over the
world. These include, but are not limited to, the UK’s Performance Lifestyle Programme
(formally known as the Athlete Career & Education (ACE) Programme, across Olympic
and Professional Sports in the UK, including Cricket) (UK Sport), the Australian ACE
programme (Australian Institute of Sport), the Canadian Olympic Athlete Career Centre
(COACC) (Canadian Olympic Committee), and the New Zealand ACE programme (New
Zealand Academy of Sport). The National Football League (NFL) also posesses four
programmes related to athlete career preparation, there is also the United States Olympic
Education Centre (USOEC) (United States Olympic Committee), the Basketball League
(NBL) in conjunction with the National Basketball Players Association’s career and
education programme (NBPA), and the CHAMPS/Life Skills programme (The National
Collegiate Athletic Association). Given there are so many Athlete Lifestyle Programmes it
is beyond the scope or focus of this review to address and outline every one in existence.

Furthermore, while the author concedes how elusive and changeable the finer details of
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these programme are likely to be, details relating to International Athlete Lifestyle
Programmes are briefly reviewed and available to the reader in Appendix A. These details
will occasionally be referred to in the sections that follow. Details relating to the ECB’s
Athlete Lifestyle programme are thought to be more pertinent to this research and so are
directly included in later sections. Despite an increasing number of programmes, Petitpas
& Champagne (2000) suggested that little had been written to address practical
considerations in providing sport career transition programmes and so the following

section offers reflections on such notions and on the application of Athlete Lifestyle

Programmes in sport settings.

1.4.1 - Reflections on the Development & Application of Athlete Lifestyle
Programmes in Sport Settings

According to the author’s knowledge, Anderson & Morris’s (2000) chapter on ‘Athlete
Lifestyle Programs’ in Lavallee & Wylleman’s (2000) book on ‘Career Transitions in
Sport’, provides the most up to date overview of the development, growth and application
of Athlete Lifestyle Programmes around the world. Their review was composed from
personal contact, published literature at that time and a tour of countries during the mid
1990’s, and for these reasons will be used here to reflect on the application of programmes
in sport settings. Within their review Anderson & Morris (2000) described varying degrees

of Athlete Lifestyle Programmes success, acceptance and progression.

Expanding on Danish’s early difficulties in establishing the Career Assistance Program for
Athletes (CAPA), Anderson and Morris (2000) suggested that whether in professional or
Olympic sports, preparation for life after sport within the sporting profession was not
perceived as an attractive way to use limited resources, and noted also how programmes
(including many listed above and in Appendix A) were located on the periphery of the
infrastructure of sport, given limited funds and not strongly promoted with athletes and
coaches. To gain a more complete picture, visits were also taken by Anderson to examine

many Athlete Lifestyle Programmes (or alternative descriptions outlined above) first hand
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and interviews conducted with the 3 main international researchers in the areas of athlete

support services at that time.

The first interview questioned Danish himself, a sound enough choice given that he had
written extensively on the need for life skill programmes (Baillie & Danish, 1992; Danish,
Petitpas & Hale, 1992; 1993; 1995) and had developed numerous support programmes that
had been used within the college system in the United States. While further attention will
be given later to the LDI perspective which informed his work, Anderson and Morris
(2000) report how Danish had diverted most of his energy away from elite sport. Danish
was critical of elite sports non acceptance of the need to support life skill programmes,
going as far as to suggest that at that time nothing of depth was happening in the area of
life-skill programmes despite evidence supporting a need to help athletes (Baillie &
Danish, 1992; Danish, Petitpas' & Hale, 1993). Danish believed that if life skill
programmes were to continually operate in elite sport, they would need clear policies and
be integrated with other athlete support programmes. Danish also specifically suggested
that some coaches would need to be made aware that athletes are people who have lives
outside and beyond sport (Anderson & Morris, 2000). Anderson and Morrts (2000)
reported that Danish believed people in sports administration within elite sport in America
focused on the profile of the game, that coaches were concerned about their personal
survival, that colleges prioritised the performance of the team, that athletes were not

interested in the service, and that ‘no one really cared about the athlete’. -

Anderson & Morris (2000) secondly interviewed Professor Albert Petitpas who explained
that he had also gone through a ‘torrid time’ trying to convince USA sport that life skill
programmes were necessary. Their third consultation was with Professor Wayne Blann,
who had also researched career transition issues of professional athletes. It appeared he
also shared similar thoughts, expressing that some professional sports had totally ignored
his findings, where as others had introduced life skill programmes that required on going
development. Anderson and Morris (2000) described Blann, seemingly in agreement with
Danish, depicting a system so tied up in billions of dollars that those involved found it

hard to see the basic needs of athletes, and that the limited success of programmes in the
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US was due in part to a reluctance to understand, or fully appreciate the need to assist
athletes with life-skill programmes. Blann also concluded that the problem would remain

as long as administrators and coaches perceived life skill programmes to be a peripheral

need in developing athletic performance.

Anderson and Morris (2000) concluded that despite research supporting the need for Life
Skill programmes (or alternative descriptions), sport saw such programmes as an adjunct
or peripheral to other services for athletes rather than an essential service to enhance both
the current performance and the long term development of the athletes. The authors
explained that many countries that had established large, full time elite athlete training
programmes during the last 20 years had been slow to develop life skill programmes, and
once developed, had failed to implement them with the conviction necessary to create a
positive impact. In addition they described how the development of such programmes had
been sporadic, and suggested that if sport (and organisations) took a more responsible
approach to developing athletes as people; young aspiring athletes might be more
receptive to re-consider the need to maintain a well balanced approach to their sport. In
this regard, Pearson & Petitpas (1990) had earlier reported that it was not surprising many
athletes, especially those at collegiate and professional levels, saw little need to engage in
exploratory behaviour that would help extend and flesh out their personal and social
identities. The authors described how athletes had an identity on the playing surface, had
busy regulated lives and in many cases enjoyed a variety of privileges that accompanied
their athletic status. Unfortunately, Pearson & Petitpas (1990) also believed this focus on

athletics might also inhibit the development of important life skills and the acquisition of

varied life experiences that could be useful in career and personal planning.

Given the above criticisms, Petitpas & Champagne (2000) made the valuable suggestions
that many sport career transition programmes (or alternative descriptions) and systems
would have to be delivered sensitively and in less than ideal circumstances because of the
unique nature of sport (e.g., professional or amateur, individual or team based) and the
needs of the participants (e.g., male or female). They concluded that it is often the case

that convenience and accessibility would supersede preferred workshop formats
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(workshops being common methods employed) in terms of both contact time and depth of
topic coverage offered. The authors also suggested that professionals must consider the
complex nature of today’s sport systems, because each sport has its own timelines, culture,
governing body, and operating procedures, so the first step in programme planning is to
become well versed in the idiosyncratic nature of the targeted sport or sport groups
(Petitpas & Champagne, 2000). Reflecting further on the criticisms above, it appears that
Anderson and Morris (2000) concentrate almost exclusively on those endorsing (e.g.,
administrations) or receiving the support (e.g., different sports), and not on those
delivering it. The professionals or practitioners delivering the programmes and support
services under review, therefore appear a somewhat significant omission given that they
ultimately design, deliver and are conceivably fundamental to the success of any
programme or support. This review will later attend to practitioners associated with and
implicated in the support of athletes’ lifestyles. Indeed, this research hopes to explore such
an omission, in particular the extent, importance and role practitioners play, in addition to

the skill base they require, to support the lifestyles of cricketers within any support

structure or programme in professional cricket.

Whilst Anderson & Morris (2000) also suggested that there may never be an ideal system
in place to support athletes in transition, they also concluded that no sporting body had
questioned where such a programme should head in the future. Everything appeared to
focus on patching up problems rather than creating an environment to alleviate them.
Whilst Anderson & Morris (2000) appear to have provided the most comprehensive
review of Athlete Lifestyle Programmes around the world, the author believes there 1s a
need for additional understanding. Whilst acknowledging Anderson & Morris’s (2000)
skeptical conclusions and assertions towards sports, administrators, coaches and various
nations in their support of such programmes, this research, although only focused in one
sport, also seeks to further understand reasons as to why a programme, or in fact the area
of lifestyle support itself, may succeed in supporting athletes experiences, or equally
struggle for acceptance, integration and remain on the periphery of support. Aside from
their general disappointment and critical descriptions, Anderson & Morris (2000) were

unable to expand on the cultural nuances (e.g., of the sport), or the contextual (e.g.,

31



coaches voices) and environmental realities (e.g., day to day experiences) in which such

programmes and practitioners operate, nor expand on where support might head in the

future. These are areas explored extensively in the present thesis.

Whilst not exploring Athlete Lifestyle Programmes directly, Henry et al. (2004) were
commissioned more recently by the European Commission Sports Unit along with the
Institute of Sport and Leisure Policy at Loughborough University to explore the education
of young sports performers. The authors focused their research on the educational and
vocational support for young elite athletes (through compulsory education years, further
education, higher education, and within professional sport organisations) across 25
‘Member States’ of Europe (including the UK). Section 4 of the report addressed the
question of how the educational needs of young elite athletes were met by their employers

and/or serviced by their agents in the professional sporting system. Approximately 60% of

the Member States had specialised professional academies for elite sportspersons (as is the
case in cricket where players attend academies alongside educational commitments at
schools or colleges). These academies were typically sport specific and enabled
programmes to be tailored for both the athletes’ educational and sporting needs. However,
in some Member States there was thought to be a greater weighting towards sporting
performance at some sports academies, and without naming specific academies, there was
thought to be a high level of flexibility within their curricula to encourage sporting
performance. Interestingly, this contrasted with other Member States, where the emphasis
was thought to focus more evenly on educational development. Henry et al. (2004)
suggested that given that a very high percentage of student-athletes at sports academies
would not secure professionai contracts, there was increasing concern that for many of

these young people the main priority was sport rather than education.

Section 5 of the report explored the role of universities and higher education institutes in
balancing athletic performance and the education of elite athletes. It was reported that
there was greater flexibility to combine a sporting and academic career at this later stage
of education, compared to earlier stages. Over 50% of Member States offered sports

scholarships, including individual tutor support and monitoring, personalised study
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programmes, distance learning, e-learning programmes, unrestricted transferring between

departments, unlimited student status and permission for absence at training
camps/competitions. However, achieving a suitable balance between education and sports

development was still thought to be a significant challenge for young elite sportspersons at

university.

In recognition of the increasing support structures for elite athletes’ educational
development whilst pursuing an athletic career, section 6 of the report went on to examine
the nature of vocational advice and lifestyle management support for young elite athletes.
In this context, Henry et al. (2004) reported that over 70% of Member States had policies
or programmes (similar in composition and focus to Athlete Lifestyle Programmes
reviewed earlier) in place to support athletes during their career and help them to prepare
for, and secure, employment after their sporting careers ended. Examples of policies and
programmes included advice and support, careers counselling, employment opportunities,
financial loans and incentives to return to education. Henry et al. (2004) suggested that
some Member States, and in particular the UK, also offered a wider spectrum of advice
and support. This spectrum of educational, vocational and (in particular) /ifestyle oriented
support, is explored in the following section. Whilst Henry et al’s (2004) research offered
a detailed description of structures and systems in place to support the education of young

sports performers; it does not seem to illuminate the delivery and / or effectiveness of such

provision.

1.4.2 - The Current Applied Landscape of Athlete Lifestyle Programmes & Lifestyle
Support

The following section offers a brief overview of the Athlete Lifestyle Programme in the
UK, and then more specifically the ECB’s Performance Lifestyle Programme. Prior to the
review of these two programmes (but also in relation to those reviewed in Appendix A), it
seems important to reiterate the aim of such a review. Firstly the aim here is not to provide
as extensive summary of Athlete Lifestyle Programmes in the same vein of Anderson and

Morris (2000), nor is it to focus solely on the matnstay of such programmes, namely the
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career and educational support services available to athletes. The aim is to sketch out the
current applied landscape of lifestyle support in the UK and particularly in Professional
Cricket, and also sketch out how such programmes are attempting to support the lifestyles
of athletes. Such information should then provide a basis from which to later align the

nature of support with the ‘real’ lifestyle experiences of those that such programmes (and

practitioners) are seeking to support.

1.4.2.1 - The United Kingdom — The Performance Lifestvle (PL) Programme

During their review Anderson & Morris (2000) reported that a UK programme would be
formally based on the Australian ACE programme, and that there was little to learn from
the UK system at that time. Indeed the UK programme did begin as an Athlete Career and
Education (ACE) Programme in 1999, but has since evolved into the ‘Performance
Lifestyle’ (PL) programme. Again, minimal literature exists in terms of its operations, but

some of the finer details outlined below can be found on their website (UK Sport, 2007).

There are currently 46 advisers and a national Co-ordinator liaising with seven delivery
organizations comprising of the English Institute of Sport & UK Sport, Scottish Institute
of Sport, Sports Institute of Northern Island, Welsh Institute of Sport, Professional Rugby
Players Association, Welsh Rugby Union, and the England & Wales Cricket Board. It is
beyond the scope here to review each programme in detail; instead the overarching
principals of the programme within the English Institute of Sport & UK. Sport will be
explored, followed by those most relevant to this thesis, namely those within the England

& Wales Cricket Board. The above UK Sport website describes the UK PL programme;

A Performance Lifestyle is for high achievers — those people who want to get the most out of life and
produce their best in everything that they do!

It’s for people who know that the many aspects of their life impact on each other and that each one

needs to be carefully planned and managed if all their goals and aspirations to be achieved.
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For elite athletes to maintain a performance lifestyle they have to fit many aspects of their life into

their intensive training programme.

The approach is to work closely with coaches and support specialists as part of an integrated team to
minimise potential concerns, conflicts and distractions, all of which can be detrimental to

performance, and at worst, may end a career prematurely.

(UK Sport, 2007)

PL is described as an ‘individualised support service’, where trained advisers ‘provide
guidance on how to maximise focus while still fulfilling other important commitments
such as career, family, social, financial’. Similar to those programmes outlined In
Appendix A, the main areas of support are comprised of ‘career and employment advice’
(i.e., to gain a job to supplement income and fit around training demands, work
placements to give a taste of possible careers options and planning for a second career
after sport) and ‘education advice’ (including advice on part-time or professional courses,
gaining flexibility in an existing study programme and making the right educational
choices to fit into sporting demands). The UK programme, similar to the Australian ACE
programme (see Appendix A), also offers a third tier of ‘lifestyle support’ through one to
one and workshop based delivery, with areas of support including, time management,
budgeting & finance, dealing with the media, sponsorship & promotion activities, drug
free sport education, negotiation and conflict management. Having suggested earlier how
the lifestyle experiences of athletes both inside and outside sport were predominantly
undiscovered details within the literature, one might therefore question whether this third
tier of ‘lifestyle support’ actually meets the complete lifestyle needs of those it seeks to

support, or whether further reconnaissance might be required to inform such support

processes.

1.4.2.2 - The ECB PL Programme & Lifestyle Support in Cricket

Given that this research was sponsored by the ECB and conducted by the author whilst
operating as an athlete adviser for the ECB PL programme, the following section offers

more detail to help the reader understand the contextual backdrop to this research. First the
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reader 1s offered an understanding of the PL Programme’s location within

multidisciplinary sport science support teams, followed by finer details of the ECB PL
Programme and lifestyle support within Cricket.

1.4.2.3 - Performance Lifestvle within Multidisciplinary Support Teams in Cricket

Given that PL and sport psychology services historically developed out of the same
service of athlete welfare (Ried, Stewart and Thorne 2004), it is not surprising that
lifestyle programmes and notions of lifestyle oriented support have been aligned with
literature and the profession of sport psychology (Danish, Petitpas & Hale, 1992; 1993;
1995; Wylleman & Lavallee, 2003; Wylleman, Alfermann & Lavallee 2004). However,
sport psychology is a separate support strand from PL within a multidisciplinary support
team in cricket. At the time of writing, sport psychologists working in cricket do not
operate in such programmes but operate alongside them as part of a multidisciplinary
team. Whilst the qualifications and background of practitioners are unclear in relation to
Athlete Lifestyle Programmes (e.g., UK Sport PL advisers), within the ECB PL team, no
athlete advisor is a qualified sport psychologist, though two, including the researcher do
have an educational background in sport psychology. For further clarity, at the time of
writing, consultant sport psychologists (none full time) also operate in some, but not all
counties, alongside PL athlete advisers (5 full time across counties) and other sport science
support services (predominantly full time). This situation is also thought to reflect the
applied landscape across the seven delivery organisations of the UK. Figure 1.2 oflers a
diagrammatical representation depicting the typical multidisciplinary sport science support
teams in county academy cricket, which is similar to that at County and National Levels,

and illustrates the separation of PL from sport psychology.
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Figure 1.2 - A diagrammatical representation depicting the multidisciplinary sport science teams in county academy

cricket (taken from the ECB’s, County Academy Directors - Science and medicine handbook, 2006. page 27)

The current separation between PL and sport psychology within the applied landscape
may seem clear (or perhaps somewhat convoluted depending on the readers interpretation)
given that the development of PL and Athlete Lifestyle Programmes in general stemmed
from work by sport psychologists and sport psychology researchers. Given the similar
aspirations of Athlete Lifestyle Programmes to those of sport psychology, cross over of
services and support also appears somewhat inevitable. These notions are discussed later

when the review embraces literature from the field of sport psychology.

1.4.2.4 - The ECB PL Programme

The ECB was one of the first professional sports to launch a PL Programme in May 2001
and has bought a license to deliver the programme (formally known as ACE) alongside
UK Sport. The Programme was developed by a part time co-ordinator, who was joined in
January 2003 by three regional Advisers to service 18 first class counties. At the time of
writing, the ECB PL Programme is led by a National Lead Adviser / co-ordinator (who

also supports 2 counties and the ‘England Programme’, see Figure 1.1). The Lead Adviser

Is supported by 4 full time regional advisers, including the researcher, (supporting 3-4
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Cricket Counties each) and 1 part time adviser working with 1 County, in servicing all 18
first class counties. The ECB PL Strategy Document (Version 18, 2005) sets out a
framework for the delivery of a comprehensive PL. Programme from 2006 through to
2010. In its ‘executive summary’ it draws parallels with other Athlete Lifestyle

Programmes and makes the ECB PL programmes intentions clear:

“...0t is crucial that an elite performer is able to manage the competing demands of life both on and
off the pitch in order to perform at the highest level possible. To maintain a ‘performance lifestyle’
cricketers have to fit many aspects of their life into and around an intensive training and competitive
programme, When striving for cricket excellence it is easy to ignore some of the fundamental aspects

of life that need to remain balanced in order to concentrate fully on cricket development...”

(ECB PL Strategy Document, Version 18, 2005; Executive Summary; p.3)

With the aim of establishing a PL programme that enables cricketers to fulfill their
performance potential on and off the pitch, the strategy document and website
communication (ECB, 2007) outline three specific objectives which also draw parallels

with many of the International Athlete Lifestyle Programmes outlined in Appendix A:

1. Lifestyle Support: To ensure that players are combining the demands of cricket with all other
personal aspirations and support them in becoming self managed professionals.

2. Education Guidance: To provide guidance and support for those players that are currently
studying or those that wish to do so.

3. Employment & Career Advice: To enable a cricketer to explore career aspirations alongside the
game

Unlike other programmes, because of the authors association with the ECB PL
programme, finer details of delivery are easier to come by, though still remain unavailable
in the public domain. The following section sketches out the details of existing support
structures and practices related to lifestyle support within the ECB. This section offers the
reader some foundational knowledge in order to enable a more critical exploration of

practice to evolve throughout the researcher’s engagement.
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It may be helpful for the reader to briefly refer back to Figure 1.1 at times in
understanding the layers of teams and players serviced by PL. PL. makes up an essential
part of the player development programme in each of the 18 First Class County
Academies, where a core programme of support 1s agreed between the County Academy
Director and the athlete adviser based on the needs of the individuals in the academy.
Typically this programme consists of an introductory session for parents and players, a
core programme of group based PL workshops (see Appendix B), and one to one support
throughout the year (The ECB PL strategy document, 2003).

The strategy document (2005) describes how the Workshop Programme has evolved, with
the advisers designing and delivering sessions based on the needs of the cricketers but also
the philosophy of the individual Academy and the perceptions of other, multidisciplinary
support staff (see Figure 1.2). Topics, learning outcomes and session contents covered in
the original County Academy Workshop programme are provided in Appendix B. They

include:

- Parent and Player Induction

-  Personal Image and Presentation

-  Requirements of an Elite Cricketer

-  Effective Self Organization and Time Management
- Communication Skills

-  Public Speaking

-  Media Training

-  Drugs in Sport

- Nutritional Cooking

-  Negotiation Skills

-  Negotiating Contracts

-  Budgeting and Finance

- Preparing to Travel and Train Overseas

-  Study Skills
- Applying to University

Where the Adviser is thought not to be the appropriate individual to deliver a workshop,

specialist facilitators are often recruited (e.g., a financial adviser for ‘Budgeting and
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Finance’). Moving up in age and competition level, in terms of professional players, the
PL programme is currently available to all professional cricketers on a non-compulsory
basis, and in a recent survey completed by the Professional Cricketers Association (PCA)
the cricket players union, 179 players had seen a PL adviser at least once since the
programmes inception (PCA Questionnaire, 2007). The PCA have also subsidised a
number of ‘Personal Development Courses’ for their members over the past few winters;
including sales & marketing, property development, setting up your own business, IT
skills, punditry & the media, personal training, public speaking and media training (The
PCA, 2007). Analogous to initiatives in Australia, Canada, New Zealand and the seven
delivery organisations of the UK (see Appendix A), the PCA also provides links to
prospective employers seeking work experience or permanent vacancies for players, via an
initiative entitled the ‘Placement and Learning Access Network’, P.L.A.N (The PCA,
2007). Similar to the development of the Australian ‘Athlete Counselling Services’ (see
Appendix A), the PCA have also recently established a confidential helpline for players
who would like to talk to a professional counsellor and or therapist, if they are ‘struggling
with a personal problem such as drink, drugs or gambling dependency, family issues,

bereavement, depression or anything else’ (The PCA, 2007).

Professional and Academy players also feed into The ‘National Academy’ programme

which was launched in October 2001 and after two transient years in Adelaide has become

established at Loughborough University. PL has been included in the Programme by
providing one on one support with players, followed by group workshops. In the third year

(2003-2004) a more progressive and comprehensive programme was delivered and

included workshops on:

-  Establishing a support network (1 session unless otherwise stated)
-  Requirements of an elite cricketer (cross over with psychology)

-  Self organisation and diary development

-  Presentations skills (5 sessions) — Public speaking (2 sessions)

-  Media training (7 sessions)

- Drugs in sport

-  Anti-corruption training

- Nutritional cooking
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- IT training (4 sessions)
- Financial planning (individual choice)
-  Personal image

- Individual development sessions (3 sessions)
-  Research skills (3 sessions)

-  Preparation for travel (2 sessions)

The national squad and England players are not serviced in the same way as described in
the tiers above, unless they access the PL programme through their county adviser. The
level of service provided to the ‘England Programme’ (see Figure 1.1) is currently being
addressed. Similar to services at County and National Academy levels, comprehensive

programmes are being created at England U19 / U17 / U15 levels (The ECB PL strategy
document, 2003).

1.5 - Understanding Lifestvle Oriented Su

Having sketched out the details of existing support structures and practices related to
lifestyle support specifically within the ECB and generally in relation to International
Athlete Lifestyle Programmes (see Appendix A), the author would like to reflect on this
existing provision. It seems reasonable to suggest that the processes and descriptions of
education, personal development and career oriented support across all Athlete Lifestyle
Programmes are relatively clear and consistent. However, many terms, sentences,
definitions and descriptions throughout the review (and in Appendix A) appear more
ambiguous around notions of supporting an athlete’s lifestyle. For example, somewhat
equivocal terms and statements in existing programmes include, ‘aspects relevant to a
balanced style of living’, ‘the need to maintain a well balanced approach to sport’,
‘lifestyle management’, ‘assisting athletes to balance the demands of their sporting
careers’, ‘integrating both sporting and non-sporting components’ (see the Australian ACE
programme in Appendix A), ‘a balanced approach to sporting excellence’, ‘helping

athletes integrate the sport and non-sport aspects of life’, ‘identify and seek to maximise
opportunities and minimise constraints that influence sporting performance’, and support
for ‘time management, goal setting, decision making, integrating support networks,

financial planning, and living / relocation’ (see the New Zealand ACE programme in

41



Appendix A), ‘assistance in non-football matters’ (see the NFL in Appendix A), ‘guidance
on how to maximise focus while still fulfilling other important commitments such as
career, family, social, financial’, ‘working closely with coaches and support specialists as
part of an integrated team to minimise potential concerns, conflicts and distractions, all of
which can be detrimental to performance’, and support for ‘time management, budgeting
& finance, dealing with the media, sponsorship and promotion, drug free sport education,
negotiation and conflict management’ (see the UK PL programme). The ECB’s PL
programme similarly purports to help players ‘manage the competing demands of life both
on and off the pitch in order to perform at the highest level’, ‘ensure that players are
combining the demands of cricket with all other personal aspirations’, ‘support them in
becoming self managed professionals’ and ‘support to ensure players are attending to
‘some of the fundamental aspects of life’ (ECB PL Programme). The suggestion that the
above terminology and any accompanying notions of support appears vague, stems from
the lack of explanation as to what, for example, the ‘competing demands of life both on
and off the pitch’ actually are. There also appears to be a lack of research that explains the
need for specific areas of lifestyle support, and secondly how those areas are then realised
through one to one meetings and / or workshop formats. For example, while one might
acknowledge that athletes would benefit from knowledge of budgeting and finance or
dealing with the media, there does not appear to be a research base from which workshops
emanate or upon which the practice of lifestyle support is based. While lifestyle support
appears to be interrelated with those of career and education support, it also seems to have
become an additional (to the mainstay of career and education services), increasingly
popular, ill defined and somewhat eclectic notion of support in many programmes. It
appears evident that much crossover exists with some aspects of support in sport
psychology literature (reviewed later) in that they seem to be trying to support issues that

athletes experience when not performing and generally within their life, to in turn, support

their performance.

As will be portrayed throughout this review, the lifestyle experiences of athletes, and
certainly those of cricketers, in different contexts, cultures and environments, are

predominantly undiscovered details at this time, not to mention ways in which support

processes (including programmes and practitioners) beyond those outlined above might
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tend to athletes’ needs. The review now moves from Athlete Lifestyle Programmes to
transitional literature as another perspective from which to explore both the lifestyle

experiences of athletes and accompanying notions of support.
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1.6 - Transitional Research and its Association with Athletes Lifestyle Research

Throughout this section transitional literature is (generally) perceived as a unifying
perspective from which to explore both the lifestyle experiences of professional cricketers
and accompanying support processes. This is based on the rationale and assumption that
all cricketers will experiences transitions throughout their career and life, both within and
outside sport. This section initially reviews major developments in relation to career
transitions, moves onto models of transitions and finally the emergence of holistic and life
span perspectives on transitions. The transitional research acts as a base and framework

from which to initially understand the developmental pathway of athletes, and also to

explore the nature of life as a professional cricketer.

Lavallee & Wylleman (2000) bring together a comprehensive collection of career
transitional literature in sport. They also provided a foundation for further research on
sport career transitions and a greater understanding of the transition experience itself. In
their more recent review of the major developments of career transitions, Wylleman,
Alfermann and Lavallee (2004) reported that the concept of transition has become a well-
delineated topic of study among the sport psychology community. The authors describe
how the concept is currently viewed in holistic life-span terms spanning athletic and post
athletic career phases, whilst recognising other transitions occurring in other domains of
athletes lives. Indeed capturing the actual transitions and experiences that occur ‘in’ a

cricketer’s career as well as those occurring in other domains of their lives are central to

the aims of this research.

Wylleman, Alfermann and Lavallee, (2004) described how the concept of transition was
initially introduced following psychologists and social scientists interest in how former
athletes coped with retirement from high-level competitive or professional sports as
delineated in the opening phase of this review. After initially viewing athletic retirement
as a singular, all-ending event, researchers then reappraised the termination of an athletic
career as a transitional process (Lavallee & Wylleman 2000; Wylleman, Alfermann and
Lavallee, 2004). This transitional as opposed to singular perspective was then

implemented to other phases and events occurring during the athletic career and resulted
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in the current holistic, life span perspective of athletic as well as non athletic transitions
faced by athletes (Wylleman, Alfermann and Lavallee, 2004). Starting with models of

transitions in the athletic career a brief overview of this progression is outlined below.

1.6.1 - Models of Transitions in the Athletic Career

Transition theory in sport psychology sympathises with elements of social gerontology
and thanatology (Wylleman, Alfermann and Lavallee, 2004). Social gerontology, or the
study of the aging process, aligned post sport career transitions to the general process of
retirement from the labour force, whilst thanatology, the study of the dying process,
aligned post sport career transitions to that of bereavement or social death (Lavallee &
Wylleman, 2000; Wylleman, Alfermann and Lavallee, 2004). Although instrumental in
stimulating research on career transition issues, social gerontology and thanatology models
were thought to be limited in explaining sports career termination due to their non-sport
specific character, their presumption of career termination as being an inherently negative

event, requiring considerable adjustment and their neglect of life after athletic retirement

(Wylleman, Alfermann and Lavallee, 2004).

While researchers reported the traumatic character of career transitions out of sport
(Mihovilovic, 1968; Whethner & Orlick, 1986; Ogilvie, 1987; Allison & Meyer, 1988;
Baille & Danish, 1992; Sinclair & Orlick, 1993), additional research findings offer a more
balanced perspective to career termination (Wylleman, Alfermann and Lavallee, 2004) by
suggesting that the career transition process did not appear to be problematic to all retiring
athletes (Greendorfer & Blinde, 1985) and could even serve as an opportunity for social
rebirth rather than social death (Coakley, 1983). This led researchers to suggest that
athletic career termination should be seen as a transitional process rather than a singular
event. Wylleman, Alfermann and Lavallee, (2004) explained how sport psychologists
therefore looked outside of the athletic domain for further conceptual frameworks and

focussed on transition models, in which a transition was defined as:

“...an event or non event results in a change in assumptions about oneself and the world and thus

requires a corresponding change in ones behaviour and relationships...” (Schlossberg, 1981. pS)
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Transition models and frameworks used in research with athletes include Schlossberg and
colleagues (Schlossberg 1981; Charner & Schlossberg 1986) model for analyzing human
adaptation to transition, in which the characteristics of the individual experiencing the
transition, the perception of the particular transition and the characteristics of the pre and
post transition environments were all thought to interact during a transition. While a
number of researchers used this model to understand the career transition process of
athletes (Baillie & Danish, 1992; Sinclair & Orlick, 1994; Parker, 1994), they were still
found to lack operational detail of the specific components related to the adjustment
process among athletes (Taylor & Ogilvie, 1994), and while beyond the scope here, this

led to more comprehensive conceptual models of adaptation to career transition (see
Gordon, 1995; Taylor & Ogilvie 1998).

Wylleman, Alfermann and Lavallee, (2004) explained how during the 1990’s, attention
then shifted from career termination transitions towards a more life span perspective of
athletic involvement. Such a perspective runs parallel with research from the fields of
talent development, deliberate practice and career development. In terms of talent
development, Bloom’s (1985) research with 120 talented individuals (in science, art and
sport) identified 3 (potential) phases of development experienced by talented individuals.
Such developmental phases offer distinct transitional moments for athletic development.
These include the initiation stage, in which young athletes are introduced to organised
sports and during which they are identified as télented; the development stage, where
athletes become more dedicated to their sport and the amount of training and level of

specialisation is increased; and the mastery or perfection stage in which athletes reach

their highest level of athletic proficiency. These stages are illustrated in figure 1.3.
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" Individual - w7 Qareer Progression

Initiation Development Perfection
Player Joyful, playful, Obsessed
Bffu P yfu Hooked, Committed '
excited, special responsible
_ _ _ Successful,
Kind, cheerful, caring,  Strong, respecting,
Coach _ | respected, feared,
process-centred skilled, demanding _
emotionally bonded
Shared excitement,

Made sacrifices,

Parents supportive, sought _ .
restricted activity

mentors, positive

Figure 1.3 - Characteristics of talented individuals (coaches and parents) at various stages of their

careers (adapted from Bloom, 1985).

Bloom (1985) suggested that the social context / environment helps to shape young
talented individuals across the early, middle and latter phases of their careers, and that
situational factors including the role of family members and mentors (tend to) override
natural abilities. van Rossum (2001) researched professional dance students’ histories with
results offering support for Bloom’s staged model. Interestingly, van Rossum (2001)
reported how on entering ‘the later years’ (using Blooms terminology), dance students
everyday life became completely filled with dance. The dance teacher stressed discipline,
was very critical and became increasingly interested in the dancer training for a
professional career, as opposed to an interest in the individual who dances. While pleasure
was not thought to completely disappear in ‘the later years’, results appear to suggest it

had been ‘defeated’ by more functional and result oriented qualities (van Rossum, 2001).

Coté (1999) described patterns in the dynamics of four families of talented athletes (in
rowing and swimming) throughout their development in sport. He identified the sampling
years (6-13 years of age) where the main emphasis was to experience fun and excitement,
the specialising years (13-15 years of age) where sport specific skill development
emerged, and investment years (15 and over) where strategic, competitive, and skill
development characteristics emerged as being important. Coté (1999) reported that during
the investment years (which differ according to the sports, where for example the
investment of training time needs to be made early in sports like gymnastics and figure

skating) parental involvement, support and interest can increase. During the investment
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years athletes themselves developed an extreme intensity of commitment to one sport
resulting in play activities being replaced by a tremendous amount of increasingly intense
(daily) practice. Similarly, Stambulova (1994; 2000) developed a staged model based on
research with Russian athletes, depicting that the athletic career consisted of six
predictable stages and transitions, including (1) the beginning of sport specialisation, (2) to
intensive training in the chosen sport, (3) to high achievement sports and adult sports
(perceived to be most difficult), (4) from amateur to pro sports, (5) from culmination to the
end of the sports career, and (6) finally the end of the sport career. Stambulova (2000)
reported how each one of these transitions is a turning point in the athletes development,
and is characterised by the emergence of new contradictions (or inner conflict) and
transitional problems which athletes have to resolve. In terms of problems at stages (3) and
(4), Stambulova reported that potential transitional problems might include ‘adaptation to
higher level of physical loads’, ‘difficulties in combining sports and studies’, ‘introduction
of self restrictions’, ‘life subordinated to sport’, ‘searching for individual path in sport’,
‘pressure of selection to main competitions’, ‘deterioration in relations with coach’ and

‘family concerns’. Stambulova (2000) suggested that while athletes were not often aware

of transitional problems, during any times of crisis, they ‘do feel that they are not okay’

(p.592)

Bloom’s (1985) staged model, Coté’s (1999) three phases and Stambulova’s (2000)
predictable stages and transitions begin to explain developmental pathways of talented
individuals and some associated complexities that accompany an athletes development in
sport. It appears that as athletes develop and change, so do physical demands, performance
challenges, pressures, expectations, coaching styles, coach relationships, support
networks, personal relationships, environments, contexts and undoubtedly many more

interrelating and somewhat elusive variables worthy of further exploration.

1.6.2 - Life Span Perspectives on Transitions Faced by Athletes

As research findings in talent development tend to confirm that athletes encounter

different stages and transitions throughout their athletic career, appreciation widened and a
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more holistic approach to the study of transitions faced by athletes was advocated
(Wylleman, Alfermann and Lavallee, 2004). Wylleman, Alfermann and Lavallee (2004)
took a life span perspective, spanning the athletic and post athletic career, and deemed
important those transitions faced by athletes in other domains of development, based on
the strong concurrent, interactive and reciprocal nature of transitions occurring in the
athletic career and those transitions occurring in other domains of athletes’ lives (e.g.,
academic, psychosocial, professional) (Petitpas et al., 1997; Wylleman et al., 2000). The
emergence of more holistic and life span perspectives, incorporating other domains of an
athletes’ development and life, lay further foundation for this research, in that they suggest
the need to look at, but also beyond, the athletic experience and developmental pathways,

and into their more complete experiences as people, and not just athletes .

As an example, Wylleman, Alfermann and Lavallee (2004) believed that their model
provided sport psychologists (and talent development research) with a framework to
situate and reflect upon the developmental, interactive and interdependent nature of
transitions and stages faced by an athlete. Wylleman & Lavallee (2003) presented a
developmental model which included normative transitions faced by athletes at athletic
(including the three stages identified by Bloom, 1985, and an additional discontinuation

stage), but also psychological, psychosocial, and academic / vocational levels, as

illustrated in figure 1.4.
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AGE 10 15 20 25 &1 35

Athletic ibation Development Mastery Discontinuation
Level
Psycho-
logical Childhood Adolescence (Y oung) Adulthood
Level
Psveho- Parents Peers Pariner Famaly
social Siblings Coach Coach (Coach)
Level Peers Parents
Academic Primary Secondary Higher Vocational traming
Vocational education education education Professional occupation
Level

Figure 1.4 - A developmental model on transitions faced by athletes (from Wylleman, Alfermann &

Lavallee, 2004, p.11; cited as Wylleman & Lavallee, 2003).

The top layer reflects the stages and transitions faced during athletic development and a
lengthy discontinuation stage, the second layer represents the developmental stages and
transitions at the psychological level (including young adulthood), and the third represents
changes which occur in the athletes psychosocial development relative to his or her
athletic involvement, including the athletic family, peer relationships, coach-athlete
relationships, marital relationships and other interpersonal relationships significant to
athletes. The last layer reflects stages and transitions at academic and vocational levels

including primary or secondary educational and or a professional occupation.

The model underlines the interactive nature of transitions in different domains of athletes’
lives and that non-athletic transitions may affect the development of an athletes’ sport
career. Wylleman, Alfermann and Lavallee (2004) explained that as young talented
athletes try to transit into the mastery or perfection stage in their athletic career, where
they need to perform to their highest level, as consistently and for as long as possible, they
may also have to cope with transitional changes at a psychological level (from adolescence
into young adulthood) at a psychosocial level (development of temporary / stable
relationships with a partner), and at academic or vocational levels (transiting into higher
education or into a professional occupation). In line with their holistic and more complete
appreciation of an athletes experience, while transitional experiences are not the primary

focus of this research, it is hoped that in exploring the lifestyle experiences of professional
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cricketers during their development, mastery and discontinuation stages for example, real

life examples of psychological, psychosocial and academic / vocational issues will be

uncovered.

Having previously outlined various transition models of athletes from the fields of talent
development and career development, and now those relating to life span perspectives on
transitions, it seems that regardless of whether there are life span perspectives (Wylleman,
Alfermann and Lavallee, 2004), developmental phases (Bloom, 1980), patterns in
dynamics over years (Coté, 1999), or predictable stages and transitions (Stambulova,
1994; 2000), rarely are the voices of athletes presented or realities of their environmental
context described within these models. Indeed while all of these models offer excellent
linear frameworks from which to understand the wvarious transitions of (talented
individuals, dancers, rowers, swimmers and (Russian) athletes, research seems to ofter
somewhat distant and clean observations of athlete’s experiences and transitions. It
appears that research has yet to employ methodologies that go even further and highlight
the reality of what athletes experiences are actually and really like throughout and during
their development. These assertions are perhaps supported by the lack of longitudinal
research documenting athletes’ accounts of their own experiences in sport and life in
general. Indeed athlete’s (contextual) voices as they mature and perform on a daily,
seasonally and yearly basis are rarely heard. At this time, research also fails to elaborate
on what and / or how contextual, cultural and environmental factors may influence an
athlete’s experience for the better or worse, and above all, how an athlete might be best
supported during these realities and transitions / experiences. In line with these
observations, van Rossum (2001) suggested that findings presented by Bloom (1985) must
not be taken for granted but tested in different contexts, different cultures, and in difterent
talent domains. Whilst these different contexts, cultures and domains might be
sympathetic to the notion of development, each will undoubtedly carry their own peculiar
and specific characteristics. One might therefore suggest that there is a need to better
understand the transitions, lifestyle experiences and existence of cricketers, within the

specific and peculiar context, culture and environment of professional cricket.
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In support of the above, Wylleman, Alfermann and Lavallee (2004) also outlined the need
for mutual methodological developments, and specifically a methodology to evaluate
athlete’s perceptions of transitions occurring throughout their sports career. Perhaps the
value, sensitivity and appropriateness of qualitative approaches briefly outlined earlier
offer a methodological approach with the flexibility and creativity (Krane and Baird,
2005) required to best answer such questions, capture contextual voices and offer more

engaged and detailed observations of their environments, contexts and cultures.

In terms of improving support and the contextual, cultural and environmental factors noted
above, the physical and social settings within which transitions take place can, for good or
ill, exert a tremendous effect on the experience of individuals making them (Pearson &
Petitpas, 1990). The characteristics of the social context can influence the degree of
difficulty that a sport related transition poses. Whilst the presence of responsive, resource-
rich supportive relationships can provide individuals with the emotional, material, and
informational support needed to ease impact of anticipated or unanticipated transitions and
experiences (Pearson & Petitpas, 1990). Research has also generally focussed on the
identification of transitions which are normative in nature, and researchers have paid less
attention to the occurrence of ‘non-normative’ transitions or ‘non events’ (Schlossberg,
1984). The former are idiosyncratic transitions, that are generally unpredicted,
unanticipated, and involuntary, and do not occur in a set plan or schedule but are the result
of important events that take place in an individuals life to which one responds (e.g.,
season or career ending injury, a change of personal coach, or an unanticipated transfer to
another team). For example, Wylleman & Lavallee’s (2003) model does not include ‘non
events’, which are those transitions which were expected or hoped for but which do not
happen (e.g., not making a professional team) which can also affect the quality of an
athlete’s experience. While the experiences of athletes cannot be predicted, given the
intense, interchangeable and competitive nature of professional sport, such non-normative
transitions or non events seem somewhat inevitable in the lives of professional sportsmen
and women. Wylleman, Alfermann and Lavallee (2004) contend that the unpredictable

and involuntary nature of both these transitions will require researchers to develop
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conceptual models which include the mechanisms required by athletes to cope

successfully with these types of transitions.

1.6.3 - Reflections on Transitional Research

Wylleman, Alfermann and Lavallee (2004) suggested that the focus of research had
shifted from the development of programmes to the evaluation of intervention strategies,
career transition programmes and services. Furthermore they ask ‘where can we go from
here?’ In light of this shift, and in terms of where one might go from here, the author
briefly questions the speed of this shift and its focus on evaluating intervention. Indeed,
whilst the literature outlined to date offers understanding on the development of
programmes including their modes of intervention, and offers increasing understanding of
athletes’ transitions, the author believes research and literature is still seeking to fully
understand the complex lives of athletes, and has yet to offer or articulate in cultural and
contextual terms nuances of life as a professional athlete, so questions the basis and speed
of such a shift. Perhaps further reconnaissance is therefore warranted to inform any
generalisations and further understand the lifestyle and transitional experiences of athletes,
in context, and as they happen, in an effort to inform where (general and specific)

programmes and support might go in the future.

In this regard, Wylleman, Alfermann and Lavallee (2004) also believed that it rematns a
must for researchers to provide ways in which practitioners can apply research findings in
their applied work with athletes, and that whilst models provide a theoretical framework, it
is important that the demands of particular stages and transitions are linked to the
resources available to athletes and their surroundings to make each transition more
successful. In this way, practitioners working with athletes could assist them in structuring
optimal transition experiences throughout their sport career. Using the model, Wylleman
(cited in Wylleman, Alfermann and Lavallee 2004) has already paid attenion to the way in
which talented young athletes may be assisted in successfully moving from junior to
senior levels by acknowledging non-athletic transitions occurring in the same period. In

line with the need for further reconnaissance and embracing the need for practitioner
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involvement, it is hoped that by gaining a more holistic understanding of the
predominantly unknown lifestyle (and therefore subsequent transitional) experiences of

professional cricketers, one might then be in a more informed position from which to

explore and evaluate existing lifestyle support (including practitioner involvement)

available throughout their career.

This review now moves from a transitional literature base to focus on the practitioners in
support of athletes’ transitions, athletes’ development and athletes’ lifestyle oriented
experiences. In this regard, Wylleman, Alfermann and Lavallee (2004) believed it was
important to acknowledge the development of the athletic career with the role practitioners
and significant others play. The authors also suggested that coaches and managers seemed

somewhat removed from transitional research at this time, which conceivably also

advocates a need for their involvement in this research.
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1.7 - From Athlete Lifestvle Progcrammes and Life Span Perspectives to Life

Development Interventions (L.DI)

Transitional research offered insights and further understanding in relation to the
developmental phases, pathways and experiences of athletes. This review continues to
build on this understanding by exploring the role and involvement of supportive
practitioners within the developmental phases of athletes’ careers. The literature base
from which practitioner role and involvement are explored draws heavily from the field of
sport psychology. A framework by Danish, Petitpas and Hale (1992) begins this section
before leading onto broader reflections relating to the practice of sport psychology
support. Similar to the developmental life span perspective from transitional research, LDI
developed out of a life-span human development framework that emphasizes continuous
growth and change (Baltes, Reese & Lipsett, 1980). Such a life span perspective requires a

multidisciplinary study of behavior, development and change (Danish, Petitpas and Hale,
1992).

1.7.1 - LDI - A Developmental-Educational Intervention Model of Sport Psycholog

Danish & Hale (1981) and Danish, Petitpas & Hale (1992; 1993; 1995) initiated a
discussion hoping to open dialogues about models of practice in sport psychology. The
authors implied there should not be one accepted model of practice; but several models
and each should provide a coherent umbrella under which practitioners who have cross-
trained in the disciplines of psychology and the sport sciences can serve a diverse client
population. However, Danish, Petitpas and Hale (1992) reported disappointment at
reactions and dialogues to their discussion which they felt were more about licensure; and
focused on the disciplines in which practitioners (i.e., psychologists) were trained rather
than on the framework adopted and the strategies and techniques learned. In a series of
papers Danish, Petitpas and Hale (1992; 1993; 1995) outlined their educational

developmental framework for the practice of sport psychology to enhance athlete’s

performance both inside and outside sports.
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Within their framework Danish, Petitpas and Hale (1992; 1993; 1995) perceived change as
sequential and believed it necessary to consider any stage of life within the context of what
has happened in the past and what will happen in the future. Within the framework change
resulting from life situations is called a ‘critical life event’, and given the authors belief
that everyone experiences many critical life events throughout their lives, the concept
serves as a structure for understanding the life course of an athlete (Danish et al. 1995).
Danish, Petitpas and Hale (1992) suggested several (but perhaps not all) critical life events
that athletes may experience including adjusting to higher levels of competition, coping
with injuries, being transferred, getting married, becoming a parent and retirement from
sport (Danish Petitpas & Hale, 1992). As with transitional research, it appears that the LDI

framework 1s also seeking to fully understand the complete complexity of athlete

development.

1.7.2 - Characteristics of Life Events

Danish, Petitpas, and Hale (1992) propose that the timing of the event, the duration of the
event, and the contextual purity of the event may affect the impact life events have on an
individual. Timing refers to the congruence between the actual timing of the event and
either personal or societal expectations of when the event should occur, which draw
parallels with unpredicted, unanticipated and involuntary ‘non normative’ transitions or
‘non events’ outlined earlier (Schlossberg, 1984). Danish, Petitpas and Hale (1992)
explain that when we experience events that are ‘on time’, we usually have the support of
informal and formal networks to help us through the transition, but when they are ‘off
time’, it is deemed harder to cope with them. The duration of the event relates to whether
life events are perceived as temporary, permanent, or uncertain and whether they are
evaluated as positive, negative, or mixed (Schlossberg, 1984). Contextual purity refers to
the number of events being experienced at one time given that events do not usually occur
In isolation and even within a single event, other issues will intercede. The more events
being experienced simultaneously, the more difficult the adjustment is thought to be.

Much like the interactive nature of athletic and non-athletic transitions outlined in

different domains (e.g., psychological and psyco-social) of athletes’ lives by Wylleman,
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Alfermann and Lavallee (2004), Danish, Petitpas, and Hale (1992) also suggest events can
be divided into many domains (e.g., family, career, biological, and psychosocial) and that

successful coping involves dealing with these other issues as well as the event itself.

Danish, Petitpas, and Hale (1992) suggest that a critical life event may result in decreased
functioning; in little change, or in increased opportunities for growth, and that what occurs
is often dependant on the resources the individual has prior to the event. In part, resources
depend on the level of preparation for critical life events and on past history in dealing
with similar events successfully or unsuccessfully. In many ways the details already
discussed above, in relation to the preparation for, and support of, critical life events,
perhaps partly explain the emergence of one on one and workshop based initiatives (e.g.,
career planning) outlined earlier in relation to Athlete Lifestyle Programmes. However,
Danish, Petitpas and Hale (1992) suggest that because athletes are sometimes pampered,
and difficult decisions are sometimes made for them, their opportunities to solve problems
(and so become empowered and / or responsible) and benefit from past events may be

lessened. Such suggestions again allude to the nature of support in place for athletes and

the environments in which they reside.

1.7.3 - Strategies & Techniques in LDI

Essentially, within the framework change is viewed as a challenge as opposed to a threat
with emphasis placed on optimizing rather than remediating performance. The central
strategy of the LDI approach is the teaching of goal setting as a means of empowerment to
enhance or enrich the individual’s ability to deal constructively with the experience
(Danish & Hale, 1981). Danish, Petitpas and Hale (1992; 1995) believed that when
individuals can set and attain goals, they are able to gain control over their lives because
they feel able to direct their future and acquire the necessary interpersonal and
intrapersonal skills which are all thought to enable improved performance. However, the
authors also suggest that whether they are athletic, academic or personal goals, there may
be many roadblocks to reaching them. So the approach of LDI is to teach others,

individually or in groups, to set goals, identify and overcome roadblocks, and reach for
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their goals by developing new skills, acquiring new knowledge, learning to take risks, and

developing effective social support.

Danish, Petitpas and Hale (1992) explained that all skills whether physical or mental, that
are acquired in the athletic domain are not seen to be strictly athletic related, but are seen
as life skills that have value to athletes in and out of sports and can help them manage
present life situations and successfully encounter future critical life events. The authors
describe how LDI specialists therefore teach life skills and through self exploration assist

athletes in identifying, using, and transferring life skills they already possess. In doing so,

they also implicate the role of practitioners in support of athletes.

In outlining the above strategies Danish, Petitpas and Hale (1992) suggest they are also
dependant on when the intervention is implemented in relationship to when the critical life
event occurred. Interventions occurring before an event are deemed ‘Enhancement
strategies’, which help athletes, prepare and anticipate normative events, assist them in
recognizing skills they retain in one domain apply to other life areas and teach skills that
enhance abilities to cope with future events. Because some people require social support
that extends beyond the capabilities of their natural system of family and friends,
interventions during an event are called ‘Supportive strategies’ that assist individuals in
developing social support to help them cope with the current situation. Finally,
‘Counselling strategies’ take place after the life event to help athletes cope with difficulties
confronting the impact or aftermath of a life event. The goal of counselling is to
understand the problem from the athlete’s perspective and assess their coping resources,
sources of support, and domain specific variables to help the individuals grow from their

experience (Danish, Petitpas & Hale 1992). Figure 1.5 illustrates these timings and

interventions.
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EEnhancement Strategies
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Helping anticipate Teaching skills to deal

strategies
life events Helping transfer with the future events
skill from one domain to
another

Figure 1.5 -Categories and timing of LDI nterventions

(adapted from Danish et al. (1995); cited in Martens, 1995).

1.7.4 - The Role of the LLDI Specialist in the Sport Setting

Danish, Petitpas, and Hale (1992) explained that the training necessary to become an *LDI
specialist” 1s multidisciplinary, with primary roots in counselling, psychology, and the
sport sciences. They explained that although LDI specialists may differ, they should all
possess counselling skills, the ability to assist individuals in setting and attaining goals,
proficiency in identifying and transferring acquired physical and mental skills from one

domain to another, and develop an understanding of the person or persons receiving the

intervention.

Danish, Petitpas and Hale (1992) suggested that understanding the critical life event from
the perspective of another 1s a difficult but necessary prerequisite to ‘helping’. They
suggested that too often helpers only have a few skills, tend to force them on their clients,

and assume they understand others and their problems and rapidly begin to try and ‘fix’
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